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ABSTRACT
Janeen C. Yacovelli
integrated Thematic instruction and the
Elementary School Library Media Center
2001
Dr. Shontz
Masters of Arts
Program in School and Public Librarianship
The purpose of this research was to: I.) determine the readiness of the
three elementary school library media centers in the Egg Harbor Township
public school system for implementation of integrated thematic instruction; 2.)
determine the role the school library media specialist will play once integrated
thematic instruction was adopted; and 3.) present these findings for other
.elementary schools where the integrated thematic instruction approaches might
be adopted.
The population was made up of the staff of three elementary schools in
Egg Harbor Township, New Jersey. This produced samples of three principals,
three school library media specialists and 140 teachers. Three separate survey
instruments were designed and descriptive statistics were used.
This study concluded that the budgets for the elementary school libraries
must increase before implementing integrated thematic instruction. This
research also concluded that flexible scheduling is necessary in order to
adequately implement integrated thematic instruction. Finally, this study
suggested that additional staff might be necessary when integrated thematic
instruction is adopted because many library tasks will increase or be added.

MINI-ABSTRACT
Janeen C. Yacovelli
Integrated Thematic Instruction and the
Elementaryr School Library Media center
2001
Dr. Shontz
Masters of Arts
Program in School and Public Librarianship
The purpose of this research was to determine through surveys the
readiness of three elementary school library media centers for implementation
of integrated thematic instruction and to determine the role of the school library
media specialist. It was concluded that library budgets must increase,
collections must be increased, and flexible scheduling must be used.
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CHAPTER i.
STATEMENT OF THE PROBLEM
Significance of the Topic
There is evidence that many children today do not learn material
thoroughly through traditional curriculum design. In a traditional approach to
education, learning is broken down into separate and independent curriculum
content areas including reading, math) social studies, science, art, music, etc.
Relationships among the content areas are not stressed. Children are expected
to learn unrelated information and are tested ineach subject separately. This
traditional approach to education has become less popular in recent years for
several reasons. Shanahan, Robinson, and Schneider (1995) noted in their
article that "there is growing dissatisfaction with what students learn.., student
knowledge tends to be profoundly superficial. That is, students lack a depth of
understanding of what they learn" (p. 718). They go on to say, "Second,
schooling, inthe view of many students, often appears to be artificial, irrelevant,
and distant from the life of the community" (p.718). In contrast to the traditional
approach to education, integrated thematic instruction merges instruction in a
meaningful way by organizing it around themes, instead of separate unrelated
subject areas. Kovalike (1994) wrote that integrated thematic instruction was
developed around three principles:
First) that human brain research has given us a window on learning
never before realized inthe history of civilization and that this knowledge

must become thebiasids for all d~cision~s made to improveii
student and
ojrchfestrate~ learning in7 the cla1ssroom is bojth an7 art andl a
sience... And third~, curiui
um~i
development canniot be~ mrand-ated bsy
textbook pjublishers from afar but must be deveilop~ed at the classroomi
level from the kniowledge and undrsadng~~~~~~only th-e clas~sroom teacher
can bjringS
to bear

an uniderstanduinig of the learners~ and the communities

Integrated themiatic intuction has becomie popular b~ecause it can allow for
more effective~ learning throughi a more indepth~ coverage of material.
Shanahani, Robiinson, and Schnieider wrote, '"Themiatic units are exitinifg
bec-ause they encourage students to pursue ideas more thioTiroghly so that thLey
\ircan deveop

deeper uniderstanding~. fThey help students to devielop an
awareness of the conecionsr~ that ex~is a~cros ideas" (p.718). -Inok
(1995) Assistant C~ir~tor of the Edujcation and Techniologyi Resource Center of
the Assocation for Supervision and Curriculum Development~ ini Alexiandria,
Virg]inia, wrote, "Th4e braini naturally and constantly steeks order, integration, and
strctue
i da-todayexpriece.A teacher cojnscious~ of this phenomenon
presents activities that allow students to extract patterns andc relationshipis from
initially unrelated or seeingly randomcli
information" (p. 32). Integrated thiematic"
instruction has~ the potential to provide students with a deeper understanding of~
cojntent b~ecause it en~ouiraget~s

students to pursue ideas more thorroughly anrd
links subtjects together in relevant anid meaninigful ways.
In an elemientary schoolf, integrated thiematic hinstructin relies heavily oni
chl~dren's literature and the sc~hool liib~rar media center. Lamme and Blcktt
(199r2)

wrote, "C;hildren engaged ina theme study use the sc-hlool libtrary media
center to seek information -about speci~fic- topics.. ib~rari'ans must worki~

cooperatively with teachers to assure that resources are available in the media
center when needed" (p. 1). it is also widely agreed upon that flexible
scheduling in the school library media center is best for schools that have
adopted integrated thematic instruction. Doiron and Davdies wrote in Partners in
Learning: Students, Teachers, and the School Library, (1998):

information skills pervade the curriculum and are learned best when
integrated with purposeful activities that give students a sense of
ownership and control over their learning. School library programs
operate on a flexible timetable that allows classroom teachers access to
the teaching skills of the teacher-librarian (school library media specialist]
when they want to collaborate for developing specific information skills
(p.4).
Lamme and Beckett (1992) wrote, "Flexible scheduling in the school library
media center is also important to the success of theme studies. When the
media center is available to individuals and small groups of children virtually all
day, children are free to seek information when questions arise" (p. 2).
Although it seems apparent that flexible scheduling in the school library media
center and the school library media specialist play an important role in schools
that have adopted integrated thematic instruction, few studies have been
completed to date describing the role of the elementary school library media
center in a school that has adopted the curriculum strategy of integrated
thematic instruction.
The public school system in Egg Harbor Towniship Ndew Jersey is
currently considering adoption of such an approach to education and has not
yet defined the role of the elementary school library media specialist, nor has it
determined if the library collections are ready for such implementation.

Purpose of Study
The purpose of this research was three-fold. First, the readiness of the
three elementary school library media centers in Egg Harbor Township public
school system for integrated thematic instruction was established. Second, the
role of the elementary school library media specialist in a school that has
adopted integrated thematic instruction was determined. Finally, the researcher
will present these findings for other elementary schools where integrated
thematic instruction approaches may be adopted.
Definition of Terms
Traditional Aporoach - Lamme (1992) defined the traditional approach in an
article entitled, Whole Language in an Elementary School Liibrary Media Center
as follows: "Ina traditional or basic skills approach to education, learning is
broken down into small pieces. Children are asked to learn these pieces and
are rewarded for their behavior. Teachers diagnose what children know and
then remediate by teaching them what they do not know'1 (p. 1). ln a traditional
approach to education teachers relied heavily on textbooks and the subjects
taught (science, social studies, math, reading, etc.) were not interrelated. The
school library media center was normally used to teach library skills that are
separate from what is going on in the classroom during the teachers
preparation/planning period in school that uses a traditional approach to
education.
Integrated Thematic Instruction - Kovalik (1994) defined integrated thematic
instruction as, "the name given to a brain-compatible1 fully integrated
instructional model developed by Susan Kovalik. The model consists of a
central year long theme, monthly components, weekly topics, key points,
inquiries, and social/political action'1 (p. 271). Shanahan, Robinson, and

Schneider (1995) described thematic instruction similarly. They wrote "This is a
way of organizing instruction around themes or topics, instead of around subject
areas such as math, reading, or history. By teaching thematically, it is possible
to integrate instruction in meaningful ways across reading, writing, math, history,
science, and the arts" (p.718). In this research, Kovalik's definition of
integrated thematic instruction was used.
Resource-Based Learning - Haycock (1991) described resource-based
learning in her article, Resource-based Learning: A Shift in the Roles of
Teacher, Learner. She wrote, "Inresource-based learning, students use
resources to broaden their learning base... But the students are the center of the
learning environment. The focus is on what the students are doing with those
resources to facilitate their learning" (p.16). This definition was used for
purposes of this research. Resource-based learning is important because it is
closely related to integrated thematic instruction. Integrated thematic instruction
stresses a "being there experience" (Kovalik, 1994, p. 6). Kovalik (1994) wrote,
"Basing instruction on 'the textbook' when there is no prior experience makes it
difficult or impossible for the brain to understand and learn" (p. 39). She went
on to write that our schools will be more successful, 'K.ifour curriculum and
instructional strategies are based upon being there input extended by
immersion and enriched with hands on of the real thing. ln contrast, learning
based on second hand input - print with some video - is inherently brainantagonistic because it severely restricts sensory input" (p.80-81). It is a goal of
integrated thematic instruction to provide students with choices for problem
solving activities. Integrated thematic instruction stresses that not all people
learn at the same rate or in the same fashion. Similarly, resource-based
learning is also opposite of textbook-based teaching/learning. Resource-based

learning and resource-based teaching, which is defined below, use "multiple
resources in a variety of media formats and technologies to achieve a curricular
objective" (Loertscher, 1988, p. 60). This instructional model, like integrated
thematic instruction asserts that "wMorking with multiple materials and
technologies is much more interesting than repetitious textbook lecture
experience" (Loertscher, 1988, p. 60). Supporters of resource-based learning
also note that, "each technology has certain characteristics that is unique and
serves the learner better than any other medium" (Loertscher, 1988, p. 80).
Thus, both instructional strategies suggest using a variety of teaching materials
in order to better teach the curriculum.
Resource-Based Teachinga

-

Haycock (1991) also described resource-based

teaching in-her article. She wrote, "In resource-based teaching, the teacher is
using resources to broaden his or her instructional base. In addition to the
lecture and textbook, the teacher may make use of other print resources such as
films or videos, as well as other human resources such as guest speakers... But
the teacher is still the center of that environment. The focus is on what the
teacher is doing with those resources to facilitate his or her teaching" (p. 16).
Loertscher (1988) defined resource-based teaching in Taxoriomies of the
School Library Mtedia Program as, "the opposite concept of textbook-based

teaching. Teachers and library media specialists work together to
systematically create sound modules or units for learners using the full
resources of the library media center" (p. 2). F~or purposes of this study
Loertscher's definition was used.
Elementary School LibraryMlediaCenter - For purposes of this study, an
elementary school library media center was defined as a school library that
serves grades kindergarten through third and the teachers and administrators of

those grades.
Readiness - in this research readiness was defined as the adequacy of an
elementary school library media center collection to meet the demands of
integrated thematic instruction.
Role - The 1998 version of Information Power clearly defined the role of a
school library media specialist. In it the AASL wrote that the school library
media specialist plays a role that:
* begins with promoting and reinforcing students' of information concepts,
strategies, and abilities students must master to profit from the global
resources that are quite literally at their fingertips
* includes developing the full range of abilities that students need to
interact effectively with information and to construct meaningful
knowledge (p. 3).
In addition Information Power stated:
* As a teacher, the library media specialist collaborates with students and
other members of the learning community to analyze learning and
information needs, to locate and use resources that will meet those
needs, and to understand and communicate the information the
resources provide...
* As an instructional partner, the library media specialist joins with
teachers and others to identify links across student information needs,
curricular content, learning outcomes, and a wide variety of print,
nonprint, and electronic information resources.
* As information specialist, the library media specialist provides
leadership and expertise in acquiring and evaluating information
resources inall formats...
(7)

*As program administrator, the library media specialist works
collaboratively with members of the learning community to define the
policies of the library media program and to guide and direct all the
activities related to it (p.4 - 5).
This research will determine which role or roles listed above apply to school
library media specialists in schools that plan to implement integrated thematic
instruction. This research will also ascertain if the adoption of integrated
thematic instruction is perceived to change the role of the school library media
specialist or adds any additional functions to the school library media specialist,
School Library Media Specialist - Information Power (1998) says, "Just as the
school library media specialist has moved far beyond a room with books to
become an active, technology-rich learning environment with an array of
information resources; the school library media specialist today focuses on the
process of learning rather than dissemination of information. The library media
program combines effective learning and teaching strategies and activities with
information access skills" (p. 1). In this report a school library media specialist
will be defined as a professional in charge of the care and management of the
school library media center.
Assumptions and Limitations
Several assumptions were made prior to conducting this research. First,
it was assumed that integrated thematic learning can have positive effects on
student learning. There is a plethora of research suggesting that integrated
thematic instruction is a valid and superior teaching strategy. However,
studying how students learn best is a difficult task. Developments inbrain
scans have helped research inthat field, but there is still much work to be done.
ln addition, if there are fifteen students in one classroom, there are fifteen

different brains in that classroom that learn best infifteen different ways. It was
not assumed that integrated thematic instruction is the only way to teach
effectively, however it was assumed by the researcher that integrated thematic
instruction is a positive teaching strategyr.
Second, it was assumed that the school library media specialist has a
role to play in integrated thematic instruction. Using children's literature to
teach can be much more difficult and time consuming than using textbooks.
Thus, it was assumed by the researcher that teachers needed the expertise and
help of the school library media specialist to select appropriate books, build the
collection in theme areas, and provide materials for teachers easy access.
Third, it was assumed that the themes selected by the schools will
generally be the same from year to year within grade levels, it would be difficult,
if at all possible, to ever support integrated thematic instruction if teachers
randomly selected themes from year to year without previous planning. Finally,
it was assumed that existing school library media center materials were up to
date and that weeding does not have to take place before integrated thematic
instruction is implemented in the Egg Harbor Township elementary schools.
This research was limited to the elementary school library media centers
in the public school system in Egg Harbor Township, New Jersey. These
include E.H. Slaybaugh School Library, which serves about 900 students;
Russell Swift School Library, which serves about 450 students; and Davenport
School Library, which serves about 650 students. In addition, this research only
looked at the readiness of the school library media center collections in the Egg
Harbor Township elementary schools for integrated thematic instruction and
only attempted to determine the role of the school library media specialist if
integrated thematic instruction is implemented.

CHAPTER II.
REVIEW OF THE LITERATU~RE
Four research reports related to the role of the school library media
center in schools that have adopted integrated thematic instruction were found
and are reviewed here. These include: 1.) Collaborative Unit Planning Schedule, Time, and Participants, 2.) The Effective implementation of
Resource-Based Learning, 3.) The Role of the School Library in ResourceBased Learning and 4.) The lmpact of School Library Media Centers on
Academic Achievement. Mnuch of this research was related to resource-based
learning, rather than integrated thematic instruction, but the two were
determined to be relevant, as discussed in the definition of resource-based
learning in Chapter 1.
Tallman and vanDeusen
Tallman and vanDeusen (1994) examined "the relationship among
scheduling methods, consultation activity and information skills instruction and
specific aspects of the planning process' (p. 33) intheir research report,
Collaborative Unit Planning - Schedule, Time and Participants. In this
survey/descriptive research, 381 library media specialists were as~ked to "list
separately each unit in which they had participated as a consultant or teacher,
to identify those which were collaboratively planned with the classroom teacher
and to specify what planning activities took place" (p.33). The statistical
procedures used were both inferential and descriptive.
Taliman and vanDeusen clearly stated their research questions: "What
(10)

ref ationship was there between scheduling method (i.e., fixed or flexible) and
consultation and teaching activities and specific aspects of the planning (i.e.,
number of planning sessions, time spent in planning, and participants who were
either individual teachers or teaching teams)7' (p. 33), but they failed to
convince the reader of its importance.
Very few terms were defined in this study. Although the authors reported
that the respondents were provided a glossary to explain the terms used in the
questionnaire, the glossary was never supplied for the readers of the research
report. The authors clearly defined collaborative planning and explained the
library media specialists role as a consultant. However, flexible and fixed
scheduling, which are the heart of this research, were never defined. Tallman
and vanDeusen also neglected to define unit, school library media specialist,
teacher, information skills, and objectives, all terms referred to throughout the
report.
The limitations of this research were not defined, nor were any
assumptions stated. The authors obviously assumed that collaborative
planning has positive outcomes and that the school library media specialist
should act as a learning consultant to teachers. They also assumed that
teachers and school library media specialists want to plan units together, and
they tried to prove that they would if more time was made available to the school
library media specialists. Finally, the authors assumed that it was the school
library media specialist who needs more time to plan with the teachers through
flexible scheduling, rather than the teacher who needs more free time in his/her
day to plan with the school library media specialist.
There were no relevant previous studies reported in this report. ln
addition, no bibliography was provided. The research design was described
(11)

and was somewhat understandable. However, the sample and population
were not adequately identified or described. To whom did the researchers mail
questionnaires? How did they choose their sample? What percentage
responded? All of this was unclear. ln addition, no variables were identified,
the procedures for gathering data were not described at all, and the
questionnaire was not provided for reference.
One strength of this research report was that the results were clearly
presented and the tables and charts were clear and understandable. The
results, however, were biased in presentation. lt is apparent that the
researchers favored flexible scheduling over fixed scheduling from the start.
They wrote, "Such an arrangement [fixed schedulingi allows library media
specialists and teachers very little time to plan together outside of brief moments
in the halls or teachers rooms" (p. 37). Nonetheless, both negative and positive
findings were reported, as the authors suggested that although collaborative
unit planning between teachers and school library media specialists would
increase with flexible scheduling, the teaching of information skills may infact
decrease.
The summary and conclusions were separate from data analysis and
were clearly stated. The results related directly to the purpose of the study and
were justified. The results of Tallman and van Deusen's research were very
important for the research conducted in this study. Integrated thematic
instruction moves away from the traditional approach to teaching which is
textbook driven. lt is this researcher's contention that integrated thematic
instruction clearly requires more planning time for both teachers and school
library media specialists. As this research indicates, flexible scheduling in the
school library media center allows for greater planning time between the
(12)

teachers and the school library media specialists for thematic units. Tailman
and vanDeusen wrote, "Probably, as long as library media specialists provide
planning time for teachers by taking their classes, there will be little integration
of the library media program and teaching and learning activities" (p.37).
Therefore, integrated thematic instruction might not develop to its full potential if
flexible scheduling is not in place inthe school library media center of the
schools that adopt it.
Mieyer and Newton
Meyer anid Newton (1992) completed a survey/descriptive research study
about teachers' experiences with cooperatively planned resource-based
teaching. They interviewed 18 teachers in 4 schools of "similar size and age
from the same school system" (p. 13), as well as each principal and each
teacher-librarian.
The authors justified the importance of this research by explaining that
resource-based teaching has "been the central focus for teaching in many
newly developed curricula" (p. 13). They continued by saying that changing
teaching methods from the traditional approach to cooperatively planned
resource-based teaching is a "major challenge for most teachers" (p. 13). While
the authors did not clearly state their research problem, they did clearly define
resource-based learning and teacher-librarian. They did not, however, define
resource-based teaching. Is this the same as resource-based learning? The
authors referred to the two in this research as if they were one in the same, but
many would argue that they are not. Additionally, the authors did not define
learning resource center, school, school system, or cooperatively planned.
They used these terms consistently throughout the article.
The hypothesis of the authors was evident:
(13)

Crandall (1983) stated that teachers and principals are the crucial link to
the successful implementation of a new program and that the classroom
teacher plays the most significant role in bringing about the change.
Purkey and Smith (1983) believed that significant change cannot take
place without the support and commitment of teachers. Since the final
decision to employ cooperatively planned resource-based learning rests
with the classroom teacher, this study focused on the teachers'
experience with cooperatively planned resource-based teaching (p.13).
The limitations were not defined by the authors, but are nonetheless
apparent to the reader. First of all, the sample - 18 teachers - was small for a
research report.

Second, the study was limited to one school district. Although
assumptions also were not addressed by the authors, several were made. First,
they assumed that resource-based learning was a good teaching strategy and
that teachers should incorporate cooperatively planned resource-based
teaching into their teaching repertoire. They assumed that the teachers were
being honest in their face-to-face interview as well, never noting that this type of
information gathering promotes bias as the person being interviewed is more
likely to tell the interviewer what he/she thinks the interviewer wants to hear.
The biggest assumption the authors made was that resource-based learning
must involve the library. Some of the teachers may have been using other
school resources instead of, or in addition to, the school library.
Mleyer and Newton referred to Crandall (1983), Purkey and Smith (1983),
Fullan (1982), H-all, Loucks, Rutherford and N~ewlove (1975) and Loertscher
(1988) intheir research and included them in their bibliography. However,
none of these relevant previous studies were evaluated.
The research design was well described and was very clear. The
(14)

sample and population, however, were not adequately described. What type of
schools were Lakewood, Prairie View, Hilltop and Riverbend? What grade
level/subjects did the teachers interviewed teach? The teachers interviewed
were not described at all in terms of age, experience, education, etc. The
sample and population were very small for such a research study. Many
variables were identified, such as teachers' perceptions of innovation, the
teachers definition of resource-based learning, administrative support of
resource-based learning, the relationship of the teacher and the teacher
librarian, and the teachers belief that their students benefit from resource-based
learning. However, the authors neglected to report other variables that may
have affected their research such as age, education, experience of the teacher
or teacher librarian, and the fact the the interview was being tape recorded,
possibly affecting the responses of the teachers.
The procedures for gathering data were very wPell described and the
steps taken were clearly outlined for the reader. The interview questions were
not provided in the research report. The researchers did however explain the
issues that were addressed in the interview. Since no explanation was given, it
is unknown whether the research design and instruments were reliable or valid.
The results of the research were clearly presented. Both negative and
positive findings were reported and little bias seemed evident. The charts and
tables however were not clear at all. They were presented at the end of the
article rather than where they were relevant within the text.
The summary and conclusions were separate from the data analysis and
were clearly stated. The results may be related to the purpose of the study, but
that was never clearly stated. The results were justified and the significance of
the study was explained.
(15)

The implications of this research for this study were three-fold. First, this
research confirmed that in order for teachers to work cooperatively with the
school library media specialist to plan thematic units that involve student use of
the school library media center, "concerns about lack of time for planning,
working rapport with the teacher librarian and covering the curriculum" (p. 17)
must be addressed. Second, administrators must "support the system
innovations in their schools by providing strong leadership, voicing and
demonstrating commitment," (p. 17) and "exerting strong and continuous
pressure in terms of clear expectations" (p. 17). Finally, in order for integrated
thematic instruction to be successfully implemented, like Mayer and Newton
found with resource-based learning, the teachers must acknowledge and
believe that students benefit from the method of instruction and believe that it is
superior to a traditional textbook approach.
Hambleton & WMilkinson
Hambleton and Wilkinson (2000) looked at the potential of schools in
Ontario and Saskatchewdan, Canada, to provide programs that support
resource-based education in their research study. This applied,
survey/descriptive research included sending packets of questionnaires with
cover letters to the principals, teachers, and teacher librarians of 54 schools in
the western Ontario region and 150 schools from Saskatchewan. The statistical
procedures used were descriptive.
Hambleton and Wilkinson did an excellent job of convincinig the reader of
the importance of their research. They noted that curriculum reform across
Canada changed educational goals to include giving students the value of
becoming a lifelong learner. This, they explained, resulted in new curricula that
includes resource-based learning in both Ontario and Saskatchewan. Their six
(-16)

research questions addressed "the relationship between the presence or
absence of an effective library program ina school,... the ability of that school to
implement a resource-based learning program," (p. 2) and "the role of the
teacher librarian in the planning and implementation of those programs," (p.2)
and wiere clearly stated.
The authors defined resource-based learning and human and
nonhuman resources. They also described the teacher-librarian, principal, and
teacher. The limitations of the research were defined clearly and objectively.
The authors noted that no geographic stratification was used and stated "Perth
County inthe Ontario sample and 15 divisions in Saskatchewan wlere not
represented in the sample" (p. 3). Ndo assumptions were stated, though some
were made. First, the authors assumed that it was important to the respondents
to achieve the goals of the new curricula in both provinces. Second, they
assumed that resource-based learning was a good teaching strategy and that
the teachers were interested in implementing it. Finally, Hambleton and
WMilkinson assumed that the role of the teacher librarian in resource-based
learning isas, if not more, important than that of the regular classroom teacher.
Hambleton and W~ilkinsoni offered no real evaluation of previous studies
related to their research. At the end of the report, they did discuss Brown and
quote from an unnamed article she wrote, Wilson, Blake and Lyders (1993) and
the research they conducted that is related to research based learning, and
Meyers' master's thesis on classroom integration of cooperatively planned
resource-based learning. They did not evaluate these related research findings
in detail and no bibliography was provided.
The research design was very wlell described and was understandable.
The sample was adequate, appropriate and was well defined. The procedures
(17)

for gathering data were clearly described as well. The research instrument was
not provided for the reader, but was described as followns: "The data for the
study was gathered through the distribution of questionnaires asking responses
to statements pulled from literature relating to school library programming and
service. Respondents were instructed to check a five-point Likert scale, ranging
from strongly agree to strongly disagree" (p. 4). While it sounds valid, one
cannot be sure without seeing the actual instrument. The only variables the
authors identified were location and educational qualifications of the
respondent. The overall methodology seemed excellent except where the
authors wrote, "In addition to obtaining data from the questionnaires, the
researchers jointly conducted interviews with the principals in selected schools
in an attempt to obtain information which would supplement the survey results"
(p. 18). This suggests that the research instrument was not adequate, which
may be why the researchers did not provide a copy of it in their report.
The results were very clearly presented and little bias seemed present,
although one can discern that the researchers prefer fully qualified teacher
librarians over nonprofessionals or teachers working in the library who do not
have the appropriate education. The authors described the results at length
and reported both negative and positive findings. Tables and/or charts would
have been useful due to the immense size of the results reported in the study
but none were present.
The summary and conclusions were separate from the data analysis and
were clearly stated. The conclusions were related to the purpose of the study
and the results were justified - they were also fair, as the researchers did not
like some of the results they found. The significance of the study was also
explained and justified.
(18)

Hamnbleton & Wilkinson's study related to research on the role of the
school library media center in schools that have adopted integrated thematic
instruction in several ways. First, it pointed out that principals, teachers, and
school library media specialists did not agree on the role of the school library
media program which would seem to be necessary in the implementation of any
program involving the school library media center, including resource-based
learning or integrated thematic instruction. Second, this research demonstrated
that extensive in-service programming was necessary in order to outline the
"role of the school library, the role of the teacher-librarian [school library media
specialist], and the role of the principal inthe development of school library
programs and services" (p.22). This was necessaryr, according to the
researchers, to implement an effective resource-based learning program. Thus,
one can conclude that it will also be necessary inorder to implement an
effective integrated thematic instruction curriculum. Finally, the findings from
this study suggested that "without school libraries and qualified teacherlibrarianis [school library media specialists] schools are unable to deliver an
effective resource-based curriculum" (p. 1). This researcher asserts this wnould
also hold true with a school trying to implement an effective integrated thematic
instruction curriculum.
Lance
Lance (1994) completed an applied research study examining the
relationship of the school library media center and the academic achievement
of students. He looked at school library media centers inColorado that
responded to a survey in 1989 and used the lowa Test of Basic Skills (ITBS) or
the Tests of Achievement and Proficiency (TAP).
Lance's statistical procedures were descriptive, though he presented
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them as if they were inferential. His findings were generalizations that would
need closer examination before one applied them to other school library media
centers/school districts.
Lance clearly stated the problem, "Most studies of this relationship were
conducted between 1959 and 1979, were limited in scope, and usually used a
small number of subjects in a limited geographical area" (p. 1). However,
Lance did not convince this reader of its importance, as he also conducted a
study that was limited in scope and used subjects in a limited geographical area
Lance defined several terms in his research including at-risk factor,
career-teachers, LM1C size, LMS role, LMC use, LMC computing factor, and
-Colorado.

LMC expenditures per pupil factor. Nonetheless, several terms, including
school library media center, 1989 survey of school library media centers in
Colorado, lowa Test of Basic Skills, Tests of Achievement and Proficiency,
public elementary and secondary schools, rural and urbanized populations,
median family income, poverty level, support services, community services,
supplies and materials, endorsed staff, minority students, LMC staff, and
instructional role of the library media specialist, remained unclear and should
have been defined.
Lance stated his research questions clearly in the conclusion and
defined the limitations of his research after the listed conclusions. No
assumptions were listed, although some were made. First, Lance assumed that
the preexisting "1989 survey of school library media centers in Colorado", which
he based his study on, was valid and reliable. Second, he assumed that the
1989 ITBS and TAP scores were reliable and valid. Finally, he assumed that
the scores remain consistent year to year.
Lance did not provide any formal review of relevant previous studies. He
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did, however, supply an extensive "Selective Bibliography." Lance described
his methodology at the beginning of his research report. Nonetheless, it was
not well described and nor was it understandable. He identified and described
the sample and population. Two hundred twenty-one schools in Colorado
alone was not adequate if Lance wanted to apply his findings nation-wide,
which it appeared he did. Lance identified the variables clearly. However, he
did not clearly detail the procedures for gathering data. The steps inhis
research were not clearly understandable and no research design or
instruments were provided. A copy of the "1989 survey of sChool: library media
centers in Colorado" would have been helpful.
The results of the research were presented in broad generalizations in
narrative form. There were no tables or charts and no specific percentages
were supplied. Lance only provided general remarks like, "The size of a library
media program, as indicated by the size of its staff and collection, is the best
school predictor of academic achievement," or "Library media center
expenditures an-d staffing vary with total school expenditures and staffing" (p.5).
The conclusions were separate from the data analysis and were clear.
The results were related directly to the purpose of the study, but the significance
of it wAas never explained or justified.
Lance's research is related to this study because he clearly identified that
there was a relationship between expenditures on library media centers and
reading scores. He concluded that, "Students at schools with better funded
LMCs [library media centers] tend to achieve higher average reading scores..."
(p. 5). This can be compared to schools that have adopted integrated thematic
instruction. Lance's findings imply that schools that have better funded school
library media centers will better implement integrated thematic instruction. ln
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addition Lance concluded, "Students whose library media specialist played fan
instructional] role tended to achieve higher average test scores" (p.5). This
also applies to this study, as it asserts the importance of the library media center
and the library media specialist. lt also suggests that if flexible scheduling is put
into place in schools that have adopted integrated thematic instruction, it is
imperative that the library media specialist collaborate with the classroom
teachers and continue their vital instructional role.
Summary
Integrated thematic instruction requires more cooperative planning time
for teachers and school library media specialists. Results from Tallman and van
Deusen indicated that flexible scheduling in the school library media center will
allow for the extra time necessary to plan thematic units. The results from Meyer
and Newnton also confirmed the idea that teachers and school library media
specialists need to plan lessons cooperatively. They pointed out the specific
concerns that must be addressed before teachers will be willing to work
cooperatively with the school library media specialist. The results from
Hambleton and Wilkinson showed that the role of the school library media
specialist must be clearly defined and understood by all before any program
involving the school library media center was implemented. Their results also
indicated that in-servicing on the role of the school library media center and the
school library media specialist was necessary before implementing a new
program like integrated thematic instruction. Finally, the results from Lance
suggested that inorder for programs like integrated thematic instruction to be
successful, they must be well-funded. Lance's research also implied that the
school library media specialist should maintain an instructional role.
(22)

CHAPTER 111.
METHOOOLOG Y
Overall Design and Justification
Survey, or descriptive research was selected as most appropriate for the
purposes of this study. It was an efficient way to determine contemporary data
about the elementary school library media centers in the Egg Harbor Township
public school system. The information sought was about conditions, behaviors,
and attitudes which is appropriate for survey research. In addition, survey
research ensures confidentiality. Finally, survey research also allowed the
researcher to obtain data from three groups: the elementary school library
media specialists, teachers, and principals.
Statement of Purpose and Research Questions
To date, few studies have been completed describing the role of the
elementary school library media center in a school that has adopted the
curriculum integration strategy of thematic instruction. The public school system
in Egg Harbor Towrtnship, New Jersey is currently considering such an
approach. The purpose of this research was to: 1.) determine the readiness of
the three elementary school library media centers in the Egg Harbor Township
public school system for integrated thematic instruction; 2.) determine the role
the school library media specialist should play once integrated thematic
instruction is adopted; and 3.) present these findings for other elementary
schools where integrated thematic instruction approaches may be adopted.
(23)

Population and Sample
The population of this survey was made up of the three elementary
schools in Egg Harbor Township, New Jersey. This produced samples of three
elementary school principals, three elementary school library media specialists
and 140 elementary school teachers.
Variables
One independent variable in this research was the teachers' estimates of
the readiness of the school library media center collection for integrated
thematic instruction. The dependent variable was the readiness of the
collection for integrated thematic instruction according to the school library
media specialists. A second independent variable was the teachers and
principals perceptions of the changes needed in the role of the school library
media specialist as a result of implementation of integrated thematic instruction.
The dependent variable was the role of the school library media specialist in a
school that has adopted integrated thematic instruction, according to the school
library media specialists.
Method of Data Collection
Three separate survey instruments were designed by the researcher.
They were mailed to the school library media specialists, principals, and
teachers of the three public elementary schools in Egg Harbor Township, New
Jersey, along with a cover letter describing the study.
Prior to mailing the survey, the researcher discussed the project with
each building principal, at the request of her immediate supervisor. The survey
was mailed in January to two elementary school media specialists, three
elementary school principals, and 140 elementary school classroom teachers.
The researcher is one of the school media specialists in the Egg Harbor
(24)

Townshlip sch~ool sys~tem, thus she also completed one of the school library
media specialist surveyfs.
AU1 three of the school library media specialists responded to the survey,
as did all three of the principals. One hundred and sixteen teachers responded
for a response rate of 83%. Respondents were asked to respond anonymously.
Copies of the surveys can be found in Appendices A, B,and C.
Reliability and Validity
The survey instrument attempted to obtain consistent measurement of
data and could be replicated in other school districts. In order to test the
reliability of the survey, it was pretested by several colleagues, potential users
of the results, and members of the population. These pretests determined that
the survey instruments measured what they were intended to measure: the
readiness of the three elementary school library media center collections for
integrated thematic instruction and the role a school library media specialist wPil
play in a school that has adopted integrated thematic instruction. All of the
terms were similarly interpreted by respondents. Thus, for the purposes of this
study, the survey instrument was both reliable and valid.
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CHAPTER IV.
ANALYSIS OF DATA
Design Implementation
The initial response rate for both the school library media specialists and
the school principals was 100%. However, the response rate for the teachers
surveyed was lower. Originally, only 43 teachers out of a sample of 140
responded, 28 of them from the researcher's school. This gave a response rate
of 30%, which was not sufficient for this type of research. Therefore, on a
teacher in-service day the survey instruments were redistributed to all of the
teachers in both the Davenport and Swift elementary schools. Teachers who
had already completed them were asked not to finish a second survey. This
produced 73 additional teacher surveys, for a final response rate of 83%. Once
the response rates were deemed acceptable, descriptive statistics were used.
Presentation of Results
The principals, teachers, and school library media specialists were all
given separate survey instruments containing questions that pertained to them.
However, many of the questions overlapped, which provided for an interesting
comparison of results.
The principals and school library media specialists were both asked what
their current school library media center budget for instructional materials was
and they both gave the same responses. Two principals and two school library
media specialists answered that their budgets were between $10,001 $15,000, and one principal and one school library media specialist said that
(26)

their budget was
between $15,001
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percentage increase in your instructional materials budget do you anticipate in
order to support integrated thematic instruction7' One principal and one school
library media specialist answered 0 - 20 %, one principal and one school library
media specialist answered 21 - 40 %, and one principal and one school library
media specialist answered 81 - 100%6. Both the school library media specialists
and the principals were also asked what impact they thought integrated
thematic instruction would have on their school library media center budget.
The principals all agreed that the impact would be large because much of the
collection should be built up. Two of the school library media specialists agreed
with the principals and one only felt that the impact would be moderate.
All of those survdeyed were asked what type of schedule they had intheir
school library media center. lt seemed that only the school library media
specialists were aware of the fixed schedule that exists in the Egg Harbor
Township elementary school libraries, as they all answered fixed. On the other
hand, two of the principals thought it was flexible, as did 23% of the teachers.
One principal was aware of the fixed library schedule, as were 55% of the
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teachers. Fifteen and a half percent of the teachers responded that they didn't
know what type of schedule existed and 6.5% of the teachers surveyed didn't
answer the question.
When asked if they believe there is sufficient staff in the school library
media center to implement integrated thematic instruction all of the school
library media specialists responded no. Two of the principals and 30% of the
teachers, on the other hand, responded yes. Only one principal along with 40%~
of the teachers felt that additional staff would be necessary before implementing
integrated thematic instruction. Twenty-nine percent of the teachers responded
that they did not know if the staff was sufficient and 1%~ did not answer the
question.
The school library media specialists and teachers were both asked to
evaluate their school library media centers collection in the areas of friendship,
castles, archaeology, Native Americans, and ancient Greece, which are themes
that may be used if integrated thematic instruction is adopted by the Egg Harbor
Township school system. The responses of the school library media specialists
and teachers were for the most part similar. Two school library media
specialists felt their collections were adequate in the area of friendship, as did
FIgure 2
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46% of the teachers surveyed. One school library media specialist answered
that her collection in this area was inadequate. Seventeen percent of the
teachers also felt their collections were inadequate, whereas 15%/ said they felt
the area of friendship was more than adequate. Eighteen percent of the
teachers said that they did not know how adequate their collection was in this
area and 4%didn't answer at all. In the area of castles, all of the school library
media specialists felt their collection was inadequate. Thirty four percent of the
teachers agreed that their school library media center collection in the area of
castles was inadequate, 30% felt it was adequate, 2%felt it was more than
adequate, 24% didn't know, and 10% did not answer. ln the area of
archaeology, the school library media specialists again thought that all of their
collections were inadequate, with 35% of the teachers agreeing. Twenty-eight
percent of the teachers disagreed and said they thought their school library
media center collection was adequate in the area of archaeology, 2.5%/ said
that it was more than adequate, 24% did not know if their collection was
adequate and 10.5% didn't answer the question. The school library media
figure 3
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specialists were split in their opinion in the area of Native Americans. One felt
her collection was adequate in this area, as did 43% of the teachers surveyed.
The remaining two school library media specialists felt their collections were
inadequate, with 25% of the teachers agreeing. Nine percent of the teachers
felt their school library media center collection was more than adequate in the
area of Native Americans, 22% did not know and 1% didn't answer. in the final
area of ancient Greece, all of the school library media specialists agreed that
their collections were inadequate, with 38% of the teachers in agreement.
Nonetheless, 25% of the teachers felt their collections were adequate in this
area, 2.5% thought their collections were more than adequate, 25% didn't know
and 9.5%/ didn't answer the question.
Two principals, all of the school library media specialists and 74% of the
teachers believed that the implementation of integrated thematic instruction
would change the role of the school library media specialist. Only one principal
and 4%of the teachers responded that the school library media specialist role
would not change if integrated thematic instruction was adopted. Seventeen
percent of the teachers answered that they did not know if the role of the school
library media specialist would change and 5%didn't answer the question.
When asked if they plan on a regular basis curricular content with
classroom teachers so that instruction was integrated into the total school
instructional program, all of the school library media specialists and principals
responded no. When the teachers were asked the same question 19%
responded yes, that the teachers and school library media specialists do plan
cooperatively, 34% answered no, 38% said that they did not know, and 9%
didn't answer at all. Two media specialists estimated that they only spent 16-30
minutes per week planning with teachers for instruction and/or other services.
(30)

One media specialist said that she spends approximately 31-60 minutes per
week planning with teachers.
When asked which library tasks they anticipated would change or be
added if integrated thematic instruction was adopted all of the school library
media specialists and principals, and 78% of the teachers checked "assist the
school curriculum committee by recommending resources and media program
activities for units and curriculum guides." All of the school library media
specialists, two of the principals and 83% of the teachers believed more time
would be "needed to collaborate with teachers incoordinating media program
activities and resources with subject areas, units, and textbooks." One hundred
Figure 4
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percent of the principals and school library media specialists and 75% of the
teachers surveyed thought more time would be necessary to help teachers
"develop, select, implement, and evaluate learning activities requiring various
types of media." All of the principals, two of the school library media specialists
and 75%b of the teachers believed the implementation of integrated thematic
instruction would bring about an "increase in providing reference assistance to
teachers and students." When asked if the implementation of integrated
thematic instruction would cause an increase collection management activities
one principal, one school library media specialist and 57% of the teachers said
they believed it would. Two school library media specialists, one principal and
40% of the teachers noted that integrated thematic instruction would involve
more participation from school library media specialists in evaluation of student
work. All of the principals and school library media specialists and 57% of the
teachers felt that integrated thematic instruction would require more time spent
on selection activities. All of the school library media specialists, two of the
principals and 73% of the teachers believed that more time assembling class
sets/unit materials would be necessary if integrated thematic instruction were
adopted. Finally, only one principal, one school library media specialist, and
21% of the teachers believed that integrated thematic instruction would result in
the school library media specialist spending less time with the students.
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CHAPTER V.
SUMMIARY AND CONCLUSIONS

Importance of Study
This study was important for several reasons. First~, it demonstrated that
although the elementary school principals and school library media specialists
in Egg Harbor Township agreed that the impact: of integrated thematic
instruction on the school library media center will be large because the
collections need to be built up. However, they did niot, agree on how much the
budget should/will increase. Second, this study showed that many were
unaware of the type of schedule that exists in the school library media center
and that flexible scheduling would be necessary in order to adequately
implement integrated thematic instruction and meet the new demands that will
be placed on both the school library media centers and the school library media
specialists. Finally, this research suggests that additional staff may be
necessary in the school library media center if integrated thematic instruction
was adopted because many library tasks will increase, or be added by the
demands of integrated thematic instruction.
When the teachers and school library media specialists were given five
possible themes that may be used if integrated thematic instruction is adopted
by the Egg Harbor Township school system, most agreed that their school
library media center resources were inadequate. This suggested that if several
teachers were teaching a thematic unit like ancient Greece or castles, without
traditional textbooks, the school library media centers would not have sufficient
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materials to provide all teachers. Therefore, the research also demonstrated
that school library media center budgets must be increased inorder to build up
the media center collections in the thematic areas chosen by the school district.
What was interesting was that although both the principals and school library
media specialists agreed that the impact of integrated thematic instruction will
be large on the school library media center, no one agreed on how much the
budget should/wnill increase. One principal and one school library media
specialist said the budget will probably increase 0 - 20 %, one principal and
one school library media specialist answered 21 - 40%, and one principal and
one school library media specialist responded 81 - 100%.
This research also documented that flexible scheduling in the school
library media center is necessary inorder to adequately meet the demands of
integrated thematic instruction. When teaching with a fixed schedule school
library media specialists do not have time to regularly meet with teachers on a
regular basis to plan curricular content so that instruction is integrated into the
total school instructional program. Inaddition, if the Egg Harbor Township
school system adopts a thematic approach to education, there will be many new
demands placed on the school library media specialists. The school library
media center must become the hub of the school where hands-on research and
learning takes place. If a fixed library schedule remains, not only will the school
library media specialists not be able to plan cooperatively with teachers,
students will not be able to use the school library media center freely, classes
will not be able to come in for research with the help of the school library media
specialist, and the school library media specialists cannot meet all of the new
demands placed on him/her by integrated thematic instruction.
This study also suggested that additional staff may be necessary inthe
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school library media center in order to adequately meet the demands of
integrated thematic instruction. Currently, all of the other school library media
specialists in the Egg Harbor Township school system have flexible scheduling
in place and have full-time aides. The elementary school library media
specialists, on the other hand, have fixed schedules and no aides. This may be
the reason for all of them responding that they do not believe there is sufficient
staff in the school library media center to implement integrated thematic
instruction. However, only one principal and 40% of the teaching staff agreed
with the school library media specialists, even though two principals and 74% of
the teachers answered that the implementation of integrated thematic
instruction would change the role of the school library media specialists and
many responded that tasks would be added or would increase. They may not
feel that additional staff is necessary because they really are unaware of what a
school library media specialist does, or they may assume that flexible
scheduling alone will be enough.
Results of this research concluded that the school library media center
and the school library media specialist will play an integral role in the
implementation of integrated thematic instruction. Results also indicated that
many changes are necessary before integrated thematic instruction can be
adequately implemented in the Egg Harbor Township school system.
Possible Use of ResUlts
The results of this study should be looked at by the administration of the
Egg Harbor Township school system before final adoption of integrated
thematic instruction takes place. The results should be considered carefully
before making changes to accommodate integrated thematic instruction. This
research may also be used by other elementary schools who are considering
(35)

the integrated thematic approach to instruction. Finally, perhaps Susan Kovalik,
the creator of integrated thematic instruction, and her associates could use the
results of this research when they promote and teach others about benefits of
integrated thematic instruction and when they train others in the steps
necessary before the adoption of integrated thematic instruction.
Recommendations for Further Study
This research could be expanded to determine how much an average
elementary school must increase its school library media center budget in order
to meet the demands placed on it by integrated thematic instruction and to
determine if additional staffing, beyond one certified school library media
specialists, is necessary in the elementary school library media center to
adequately implement integrated thematic instruction. The study could also be
replicated in another school district to determine if their results are similar.
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APPENDIX A
School Library Media Specialist Survey

Mledia Specialist Survey
Role of the School Library Media Center
This survey is designed to help determine if our elementary library media center collections will be
adequate to meet the demands of integrated thematic instruction and to establish the role of the school
library media specialists in Egg Harbor Township public elementary schools in integrated thematic
instruction. For most of the questions, you just need to circle or check your answers. All information
should be for the current school year (2000-2001). All individual responses are confidential.
1. What is your current school media center budget for instructional materials? (circle one)
a.

less than $10,000

b. $10,001 -$15,000
c. $15,001 -$20,000
d. $20,001 -$25,000
e. $25,00'1-$30,000
Other_____________

__

2. What percentage increase in your instructional materials budget do you anticipate in order to
support integrated thematic instruction? (circle one)
a.

0-20%

b.

21-40%

c. 41 -60%
d.

61-80%

e.

81-100%

Other_____________________
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3.

What impact do you think integrated thematic instruction will have on your school library budget?
(Circle one)
a. none -you have enough materials
b. slight - you need to make some purchases, but not many
c. moderate - you need to make several purchases
d. large - you need to build up much of your collection
Other_______________

4. What type of schedule do you have? (Check one)
Fixed____

Flexible____

5. Do you believe you have sufficient staff in the library media center to implement integrated thematic
instruction? (Check one)
Yes___

No___

6. The Egg Harbor Township school district is considering beginning implementation of ITI possibly
using these themes. How adequate is your school media center collection to meet demands
placed on it by the integrated thematic instruction program? (Check one for each theme)
A. Friendship
___inadequate

___adequate

___more

than adequate

___adequate

___more

than adequate

___adequate

___more

than adequate

___adequate

___more

than adequate

___adequate

___more

than adequate

B. Castles
___inadequate

C. Archaeology
___inadequate

D. Native Americans
___inadequate

E. Ancient Greece
___inadequate

7. Do you think integrated thematic instruction will change your role as a library media specialist?
(Check one)
Yes____
No____
Don't Know____
8. Do you plan on a regular basis curricular content with classroom teachers so that instruction is
integrated into the total school instructional program? (Check one)
Yes___

No___

9. If yes, approximately what percent of the total faculty plan with you at some time during the year?
(Circle one)
a. 0-10%
b. 11-30%
c. 31-70%
d. 71%+
Other________________
10. Estimate the number of hours you spend during an average week planning with teachers for
instruction and or other services. (Circle one)
a. 0-15mmn
b.

16-30mmn

c. 31 mmn - 60 mmn
d.

61 mm -75 mm

e. 76mm -90mm
Other_______________
11. What additional tasks do you anticipate will change or be added after your school adopts
integrated thematic instruction? (check all that apply)
the school curriculum committee by recommending resources and media program
activities for units and curriculum guides.
time needed to collaborate with teachers in coordinating media program activities and
resources with subject areas, units, and textbooks.
teachers develop, select, implement, and evaluate learning activities requiring various
types of media.
in providing reference assistance to teachers and students.
in use of technology or equipment
in collection management (mending, circulation, shelving)
participation in evaluation of student work
time spent in selection activities
time assembling class sets/unit materials
time spent with students
___Assist

___More

___Help

___Increase
___Increase
___Increase
___More
___More
___More
___Less

Thank you for your time and assistance.

APPENDIX B
Principal Survey

Principal Survey
Role of the School Library Media Center
This survey is designed to help determine if our elementary library media center
collections will be
adequate to meet the demands of integrated thematic instruction
and to establish the role of the school
library media specialists in Egg Harbor Township public elementary schools
instruction. For most of the questions, you just need to circle or check your in inte rated thematic
answers. All information
should be for the current school year (2000-2001). All individual responses
are confidential.
1. What is your current school media center budget for instructional materials?
(circle one)
a. less than $10,000
b.

$'10,001 -$15,000

c. $15,001 - $20,000
d.

$20,001 - $25,000

e. $25,001 -$30,000
Other_____________________
2. What percentage increase in your instructional materials budget do you
anticipate in order to
support integrated thematic instruction? (circle one)
a. 0-20%
b. 21-40%
c. 41-60%
d. 61-80%
e. 81-100%
Other______________________
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3. What impact do you think integrated thematic instruction will have on your school library budget?
(Circle one)
a. none -you have enough materials
b. slight - you need to make some purchases, but not many
c.

moderate

-

you need to make several purchases

d. large - you need to build up much of your collection
Other_____________________
3. What type of schedule do you have in your library? (check one)
Fixed____

Flexible____

Don't Know____

4. Do you believe you have sufficient staff in the library media center to implement integrated thematic
instruction? (check one)
Yes____

No___

Don't Know____

5. Do you think integrated thematic instruction will change the role of the school library media
specialist? (Check one)
Yes___

No___

Don't Know___

6. Does your school library media specialist plan on a regular basis curricular content with classroom
teachers so that instruction is integrated into the total school instructional program? (Check one)
Yes____

No____

Don't Know____

7. Which library tasks do you anticipate will change or be added after your school adopts integrated
thematic instruction? (Check all that apply)
the school curriculum committee by recommending resources and media program
activities for units and curriculum guides.
time needed to collaborate with teachers in coordinating media program activities and
resources with subject areas, units, and textbooks.
teachers develop, select, implement, and evaluate learning activities requiring various
types of media.
in providing reference assistance to teachers and students.
in use of technology or equipment.
in collection management (mending, circulation, shelving).
participation in evaluation of student work.
time spent in selection activities.
time assembling class sets/unit materials.
time spent with students.
___Assist

___More

___Help

___Increase
___Increase
___Increase
___More
___More
___More
___Less

Thank you for your time and assistance.

APPENDIX C

Teacher Cover Letter and Surveye

Slaybaughl

School library

11
Drive
EggSwift
Harbor
Township, NJ 08234

February 6, 2001
Dear Colleague:
I would like to ask you to participate in a study about the role of the school library media center in
schools that have adopted integrated Thematic instruction. The survey attached should take no longer
than five minutes to complete.
Your help is greatly appreciated and will help me complete my master's thesis. Please fill out the
survey and return it to your school media specialist by Friday, February 23, 2001. Thank you in
advance for your valuable input.
Sincerely,

Janeen Yacovelli, Librarian
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Integrated Thematic
Insfr~uction

Teacher Survey
Role of the School Library Media Center
This survey is designed to help determine if our elementary library media center collections will be
adequate to meet the demands of integrated thematic instruction and to establish the role of the school
library media specialists in Egg Harbor Township public elementary schools in integrated thematic
instruction. For most of the questions, you just need to circle or check your answers. All information
should be for the current school year (2000-2001). All individual responses are confidential.
1. What type of schedule do you have in your library? (check one)
Fixed____
2.

Flexible____

Don't Know____

Do you believe you have sufficient staff in the library media center to implement integrated thematic
instruction? (check one)
Yes____

No____

Don't Know____

3. The Egg Harbor Township school district is considering beginning implementation of integrated
thematic instruction .possibly using these themes. How adequate do you believe your school media
center collection is in the following areas to meet demands placed on it by the integrated thematic
instruction program? (check one answer for each theme)
A. Friendship
___inadequate

___adequate

___more than adequate

___inadequate

___adequate

___more than adequate

C. Archaeology
___inadequate

___adequate

___more than adequate

D. Native Americans
___inadequate

___adequate

___more than adequate

E. Ancient Greece
___inadequate

___adequate

____more than adequate

B. Castles

4. Do you think integrated thematic instruction will change the role of the school library media
specialist? (Check one)
Yes____

No____

Don't Know____

5. Does your school library media specialist plan on a regular basis curricular content with classroom
teachers so that instruction is integrated into the total school instructional program? (Check one)
Yes____

No____

Don't Know____

6. Which library tasks do you anticipate will change or be added after your school adopts integrated
thematic instruction? (Check all that apply)
the school curriculum committee by recommending resources and media program
activities for units and curriculum guides.
time needed to collaborate with teachers in coordinating media program activities and
resources with subject areas, units, and textbooks.
Help teachers develop, select, implement, and evaluate learning activities requiring various
types of media.
in providing reference assistance to teachers and students.
in collection management (mending, circulation, shelving)
participation in evaluation of student work
time spent in selection activities
time assembling class sets/unit materials
time spent with students
___Assist

___More

___Increase

____Increase

___More
___More
___More
___Less

Thank you for your time and assistance.
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